Stereotype Threat .

Fear of confirming negative
stereotype about one’s group.

Examples

-College transfer student
-Female science student
-High school brain
-Buffalo Bills

Stereotype threat can cause anxiety,
undermine performance.



“For some reason I didn't score well on
tests. Maybe I was just nervous.
There’s a lot of pressure on you,
knowing that if you fail, you fail

your race.”

-Rodney Ellis, African-American
State Senator (Texas), 1997



Stereotype Threat Experiment
Black and White students

Took difficult GRE test

Test described as either:

“Ability-diagnostic”
=stereotype relevant

“Ability-nondiagnostic”
=stereotype irrelevant
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Figure 3.
Performance on a Difficult Math Test as a

Function of Gender and Test Characterization
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Mentor’s Dilemma

How to provide critical
feedback without undermining
recipient’s motivation

Dilemma may prove acute
when providing feedback
across lines of difference



Some Examples of Positive Buffers

* "Fine work, nice progress... But halfway
through your essay rambles off in a
vague, shapeless way... With some more
work and polishing this could be a very
interesting paper."

* "This paper has some interesting, and
perhaps testable ideas.... But it's
discursive, long-winded, and circular....
Overall, nice work."



SUCCESSFUL MENTORS AND
INTERVENTIONS

Invocation of high standards

Assurance of students’ capacity to
reach those standards

Examples:
“Treisman’s Calculus Workshops
-Xavier University
-Kay Tolliver
-Jaime Escalante
-Lepper’s Expert Tutors
-Levin’s Accelerated Schools
-Georgia Tech'’s Engineering Curriculum
-Comer’s School Development Program
-Steele’s 21 Century Program
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Procedure
Black students and White students
recruited for journal competition to
recognize favorite teachers.

At 1% session, wrote letter of
commendation for favorite teacher.

Photo appended to letter.

1 week later, received constructive
criticism from White evaluator.

Completed questionnaire.



CONDITIONS

e Unbuffered Criticism

e Criticism +
Positive Buffer

o Criticism +
High Standards and Assurance
("Wise Criticism")



CRITICISM +
POSITIVE BUFFER
CONDITION

In this condition, criticism prefaced
by following comments:

Overall, nice job. Your enthusiasm for your teacher
really shows through, and it's clear that you must have
valued her a great deal. You have some interesting ideas
in your letter, and make some good points. In the pages
that follow, I've provided some more specific feedback and
suggested several areas that could be improved.



CRITICISM +

HIGH STANDARDS +
ASSURANCE CONDITION

In this condition, criticism prefaced
by following comments:

lt's obvious to me that you've taken your task seriously
and I'm going to do likewise by giving you some

straightforward, honest feedback. The letter itself is okay
as far as it goes--you've followed the instruction, listed

your teacher's merits, given evidence in support of them,
and, importantly, produced an articulate letter. On the
other hand. judged by a higher standard, the one that
really counts, that is, whether your letter will be publishable
in our journal, | have serious reservations. The comments
provide in the following pages are quite critical, but | hope
helpful. Remember, | wouldn't go to the trouble of giving

you this feedback if | didn't think, based on what |'ve read
in your letter, that you are capable of meeting the higher

standard | mentioned.




CONDITIONS

o Unbuffered Criticism

e Criticism +
Positive Buffer

o Criticism +
High Standards and Assurance
("Wise Criticism")



Figure 1: RATINGS OF BIAS
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Figure 2: TASK MOTIVATION
(Adjusted Means)
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Wise Institutional Intervention

-21% Century Program
-250 students per year
-Multi-racial living/learning co-op
-Random assignment
WISE INGREDIENTS

1. Honorific recruitment

2. Emphasis on challenge

3. Rap sessions

4. Group study
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21 Century Program Effects
Drop-Out Rates by Sophomore Year

Blacks Whites

Control 37% 2%

21 Century 2% 1%
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